
The conclusion ties this history of shame to contemporary accounts of sexual violence,
where women’s performance of chastity remains critical to their capacity to be “rapeable,”
as seen in questions that allude to what a victim wore, drank, how she behaved, and so
forth. Shamefastness may no longer be a common word, but it is an idea that continues to
hold resonance. I would go further and suggest that this book provides a medieval account
of a depressingly familiar European story that would be played out repeatedly over the centu-
ries as women sought to mediate the bind between practicing shamefastness and holding
sexual (and other forms of) agency. The parallels with the eighteenth century are particularly
striking, given their similar attention to emotional authenticity and potential disguise of
moral corruption. Flannery’s deployment of emotion as practice here is therefore especially
helpful in explaining the tensions between emotions as inhabited but also performed and as
moments of dispute when their veracity comes under contest. This is a timely book entering
the field at a moment when the study of the history of both sex and emotion is suddenly
exploding, and when greater attention is being paid to embodied experience, not least of
emotion. Practising Shame will be of interest to those exploring these issues across time and
place because it both offers an account with unnerving relevance for today and provides a suc-
cessful model of how to answer some of these questions within a particular historical moment.

Katie Barclay
University of Adelaide
katie.barclay@adelaide.edu.au

JOHN GALLAGHER. Learning Languages in Early Modern England. Oxford: Oxford University
Press, 2019. Pp. 288. $80.00 (cloth).
doi: 10.1017/jbr.2020.91

John Gallagher’s rewarding new book, Learning Languages in Early Modern England, takes its
reader back to a time before Global Englishes, when the inhabitants of England needed to
learn other languages in order to converse with those from beyond their borders. Focusing
principally on the sixteenth and seventeenth centuries, Gallagher pursues four different roads
into his topic: in chapter 1 he lays out the various locations where languages were taught and
the identities of the teachers; in chapter 2 he evaluates the print materials that were available to
assist with the acquisition of spoken forms of foreign languages; in chapter 3 he looks at the
kinds of language modeled in the speaking manuals and makes deductions about the aims of lan-
guage learners; and in chapter 4 he considers where and howEnglish learners used their languages
abroad. This straightforward approach allows for the engaging presentation of a wealth of infor-
mation, some of which is familiar from previous studies but much of which will be new to the
book’s readers. The repertory of printed materials described in chapter 2 will in itself constitute
a major resource for future researchers in this field. Elsewhere, firsthand work with the extant
print and manuscript materials—the book contains several images drawn from these sources—
allows for the development of many illuminating anecdotes that demonstrate the fundamentally
individual nature of the language learning experience in the period before educational standard-
ization (the work on language learners’ diaries in chapter 4 is a particular treat in this regard).

The materials that Gallagher discusses are shown to be a vital source of social and cultural
information in an argument that everywhere emphasizes the centrality of the book’s topic to
understandings of early modern England. When French teachers advertised their mastery of
Parisian or (earlier in the period) Loire Valley French, their assertions tied in with
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contemporaneous thinking about language standardization and the relative desirability of dia-
lects in English and other European languages, for example. The language modeled in the con-
versation manuals shows the kinds of ritual, ceremonial, and commercial situations in which
English learners of foreign languages might imagine themselves functioning; those dialogues
featuring women as speakers or audiences are especially precious, giving a sense of the ways in
which speech might be gendered not only beyond but also within early modern England.
Indeed, an interesting aspect of Gallagher’s argument is that not all of the model conversations
that he discusses must have been imagined taking place abroad. Such is the intensely multilin-
gual nature of early modern England that “foreign” languages will have been encountered and
used at home even by those who never intended to cross the English Channel.

Gallagher’s study expands upon and updates two important volumes treating the history of
French instruction in England: Kathleen Lambley’s The Teaching and Cultivation of the French
Language in England during Tudor and Stuart Times (1920) and Douglas A. Kibbee’s For to
speke French trewely: The French Language in England, 1000–1600 (1991). Both these works,
it will be noted, begin earlier than Gallagher’s study (the first sixty pages of Lambley’s book
are dedicated to the period from the thirteenth to the fifteenth centuries). No explanation is
given for the decision to jettison the Middle Ages from this study. Nevertheless, it would have
been interesting to read the Gallagher’s thoughts on the continuities and ruptures that mark
the development of languages teaching and learning across the period divide. What do the six-
teenth- and seventeenth-century conversation manuals owe to themanières de langage written at
the turn of the fifteenth century to teach spoken French to the English, for example? And to what
extent do the Oxonian teaching practices discussed in chapter 1 represent a continuation of the
work of the Oxford dictatores, a group of men who taught French and Latin on the fringes of the
university until about 1450? Brief consideration of the early modern language teachingmaterials
that survive besides the conversation manuals would also have been helpful. Looking just at the
conversation manuals, one wonders how learners attained the kinds of proficiency that they evi-
dently came to enjoy. These textbooks might be supplemented by instructors and firsthand expe-
rience in ways that Gallagher discusses, but other materials were available too, and these will have
shaped learners’ approaches and outcomes.

But these are small quibbles. All in all, Learning Languages in Early Modern England offers a
fresh account both of the desire for foreign languages that animated early modern English
culture and of some of the means pursued by the English in order to acquire them. It will
be indispensable for readers interested in the histories of English foreign relations and travel
as well as for those whose research treats the history of languages instruction more narrowly.

Rory G. Critten
University of Lausanne
rory.critten@unil.ch

JANE HAWKES and MEG BOULTON, eds. All Roads Lead to Rome: The Creation, Context and
Transmission of the Codex Amiatinus. Studia Traditionis Theologiae: Explorations in Early and
Medieval Theology 31. Turnhout: Brepols, 2019. Pp. 220. $98.00 (cloth).
doi: 10.1017/jbr.2020.77

After something of a lull, the study of the Codex Amiatinus—the great single-volume Bible pro-
duced c. 700 in Northumbria and arguably one of the greatest of English books—has recently
come alive again, most notably with Richard Gameson’s Jarrow Lecture (Codex Amiatinus:
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